International Journal of Instruction '/0 October 2017 e Vol.10, No.4

e-ISSN: 1308-1470 @ www.e-iji.net \ p-1SSN: 1694-609X
pp. 273-292

Received: 13/05/2017
Revision: 14/07/2017
Accepted: 18/07/2017

The Effect of Focus Group Discussions on Pre-service Teachers’ Teaching
Experiences and Practices: A Mixed Methods Study

Hasan Basri Memduhoglu
Assoc. Prof., Department of Educational Science, Faculty of Education, Yuzuncu Yil
University, Turkey, hasanmemduhoglu@gmail.com

Nihat Kotluk
PhD candidate, corresponding author, Department of Curriculum and Instruction,
Faculty of Education, Yuzuncu Yil University, Turkey, nihatkotluk@gmail.com

Ahmet Yayla
Asst. Prof., Department of Curriculum and Instruction, Faculty of Education, Yuzuncu
Yil University, Turkey, ahmetyayla33@gmail.com

The aim of this study is to investigate the effect of providing feedback to pre-
service teachers' (PSTs) through focus group discussion on PSTs' self-efficacy
perception about teaching experiences and practices, to determine problems
encountered during teaching practice by means of focus group discussion and to
develop suggestions about solving these problems. This study was applied with 12
PSTs in two different schools during 12 weeks. Quantitative and qualitative data
were gathered and analyzed. For quantitative data, non-parametric statistics and for
qualitative data, descriptive analyses were used. As a result of the study, in
experimental group, focus group discussion has significant and positive impact on
PSTs' self-efficacy perception. Moreover, in interviews with PSTs, they stated that
focus group discussion enabled them to make progress in topics such as lesson
planning, classroom management, and teaching strategies.
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INTRODUCTION

It is vital for the PSTs to carry out adequate level of practical work in the PSTs training
process so that they can effectively put the theoretical knowledge they learn into practice
in real education environments (Kocabas, Durukafa, & Giirses, 2000). In this context, in
teacher training program (YOK, 2007), which has been updated in Turkey in line with
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the opinions of practitioners and stakeholders and implemented from the 2006-2007
academic year, School Experience and Teaching Practice courses are being conducted.

Teaching practice is carried out in two academic terms in the classroom teacher
education program and in one term in the other programs (YOK, 2007). This course
aims to enable candidate teachers to be able to develop teaching competences by
teaching in classroom in public schools, understand the course program, evaluate the
textbooks, carry out assessment and evaluation, and share the experiences gained during
practice with his friends and application instructor (YOK, 1998).

In teaching practice scheduled as eight hours per week, PSTs are expected to practice at
least three hours of a six-hour school day under the supervision of teachers in these
schools and make observations at other times. It is envisaged that during a two-hours
course in the faculty a learning environment in which discussions and evaluations are
made about the practices and course presentations in the schools will be designed
(YOK, 1998, Ozkilig, Bilgin, & Kartal, 2008). Moreover, according to the guidelines
related to the teaching practices, it is expected that PSTs make observations in the
process, course work and evaluations about these processes (MEB, 1998).

When the studies related to teaching practices are examined (Kii¢iikkyilmaz, 2010,
Yesilyurt & Semerci, 2011; (Sen, 2009; Kuran, 2009; Peker, 2009; Ko¢ & Yildiz, 2012;
Dallmer, 2004), it is clear that the studies focus more on such issues as effectiveness of
teaching practices, problems experienced in practice, methodologies used in practice
and classroom management. In these studies, it has been found out that the cooperation
between the PSTs and the instructors and the teachers responsible for the application is
incomplete, the PSTs are not actively involved in the process adequately, the application
period is insufficient and feedback and corrective actions have not been made suitably.
However, teaching practice process consists of observations made by the PSTs, course
applications, feedback and evaluations, and weekly reports. In this context, it is
important that discussions with PSTs are employed regarding their views on the process,
the problems they encounter and the solutions of these problems, and thus, they should
be given feedback.

It is necessary to conduct interviews and discussions with PSTs with the aim of giving
feedback both on the observations obtained during the implementation of the process
and on the practice itself. From this point of this study, the processes related to teaching
practice that include highlighting discussions about both the observation / monitoring
activities and the practice and also, giving them feedback are named as by the author of
this study "observe-discuss and practice-discuss". In the course of observe-discuss and
practice-discuss, in addition to the necessities and responsibilities in the directives,
diaries and focus group discussions are included.

The determination of problems faced by PSTs in the practice process and provision of
feedback to them by means of focus group discussions can contribute to not only solving
these problems encountered in practice and to enhancing the beliefs of professional self-
efficacy of them. High self-efficacy belief in the profession enables people in the field to
become more effective and successful in their work. Teachers' high self-efficacy beliefs
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contribute positively to their ability to perform teaching effectively, to manage the class
more effectively, to plan the course from beginning to end, and hence providing job
satisfaction (Turcan, 2011). Therefore, in addition to providing a theoretical
contribution to the field, this study has the potential to enable teacher training programs
to be revised and updated and to provide practical contributions to decision-makers and
practitioners in the training process, especially for PSTs, in order to make the teaching
practice more effective. The overall objective of this study, in this regard, is; (1) to
examine the effects of providing feedback to PSTs through focus group discussions on
their self-efficacy beliefs, (2) to identify the problems encountered in teaching practice
and to develop suggestions for solutions of these problems through focus group
discussions. Accordingly, the following questions were tried to be answered in the
study:

1. What is PSTs' self-efficacy perceptions level at the beginning of study?

2. Is there a significant difference between the self-efficacy perceptions of the control
group and the experimental group to which the focus group discussions were applied at
the end of the study?

3. During the process of teaching practice, what are the suggestions of PSTs about (a)
planning, (b) ensuring student involvement, (c) instructional strategies, and (d)
classroom management dimensions?

METHOD

In this study, experimental design was conducted as a quantitative approach and focus
group discussions were used as qualitative approach. Of the experimental designs, Pre-
test post-test control group patterning was used as formulated in table 1.

Table 1
Randomized Pre-test — Post-test Control Group Design
Group Pretest Process Posttest
R Experimental 01 focus group discussions 02
R Control 03 04

Two groups are formed from the pool of candidates determined in experimental designs
with pretest-posttest control groups. One of these is used as the experiment group and
the other is used as the control group. In both groups pre-test and post-test
measurements are applied. And the effect of the independent variable (focus group
discussions) on the dependent variable (self-efficacy percepiton) is tested (Biiylikoztiirk,
Cakmak, Akgiin, Karadeniz, & Demirel, 2013). In this study, for practice course, of the
12 teachers six PSTs were selected randomly in the experimental group, the other six
were in the control group. In the experiment group, diaries were kept and focus group
discussions were made during the teaching practice.

Focus group discussions that are applied in the qualitative aspect of the work are defined
as the process of acquiring and producing in-depth information, where individuals can
discuss ideas in a free environment through unstructured interviews and discussions with
a small group. Focus group discussions, especially with groups of 6 to 12 participants,

International Journal of Instruction, October 2017 e Vol.10, No.4



276 The Effect of Focus Group Discussions on Pre-service ...

enable a discussion environment with previously prepared flexible questions on a pre-
determined topic (Krueger, 1994; Bowling, 2002). In this study, focus group discussions
were conducted each week considering the problems faced by PSTs. For this purpose,
the problems related to the categories formed as a result of the weekly analysis of the
observation forms and the reflective diaries were discussed in the first, second, third and
fourth focus group discussions with the PSTs in the experimental group and the opinions
of the PSTs were recorded. At the end of observe-discuss and practice-discuss periods,
the same questions were asked again to the PSTs in the general evaluation meeting held
at the 11th week.

Study Group

The study group consists of senior students from the Faculty of Education Physics
Teaching Program of a state university in Turkey in the spring semester of 2014-2015
academic year. Five of these students are girls, seven boys. While six of them have
teaching practice courses at Vocational High School and the other six continue teaching
practices in Anatolian High School.

Data Collection Tools
Four separate data collection tools were used in the study:

Teacher self-efficacy scale. The original structure of the teacher self-efficacy scale used
in this research was developed by Tschannen-Moran and Hoy (2001). The adaptation of
the scale to Turkish and validity and reliability studies were carried out by Capa,
Cakiroglu and Sarikaya (2005). Self-efficacy scale consists of 24 items and three
subscales. The first dimension called "providing student participation” is made up of the
items about to what extent PSTs make students believe that they can do well in school
tasks.

The second dimension, called "classroom management,” is related to what extent to
PSTs can control unwanted behaviors in the classroom. The third dimension, called
"instructional strategies", consists of the items on to what extent PSTs can use different
teaching and assessment strategies. In the adaptation study made by Capa, Cakiroglu
and Sarikaya (2005), as a result of the analyses made to determine the reliability of the
scale, the internal consistency coefficients calculated for each dimension were set as .82
for providing student participation, .84 for classroom management dimension, .86 for
instructional strategy dimension, and .93 for the overall scale. As qualitative data
collection tools, briefly described diaries, semi-structured observation forms, focus
group discussions and semi-structured interviews were used.

Diaries. Diaries enable the PSTs to monitor and record the process and to actively
participate in it by evaluating the data obtained, thereby raising the quality of learning
(Dixon, 2009). The diaries help the PSTs ask questions and develop hypotheses (Lee,
2008), and think more deeply about the problems they encounter in the classroom
environment (Ekiz, 2006). The diaries used in this study include (a) what the application
teacher did / did not at the beginning, the development and the end of the course, and (b)
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what the practice teacher did / did not apply for the positive / negative situations in the
class.

Semi-structured observation. These observations are made in the natural environment
where behavior occurs (Karasar, 2005). In this study, PSTs used semi-structured
observation form while observing in the classroom environment. This form consists of
10 questions developed by the researchers based on experts' opinion and a part in which
the positive / negative situations that are experienced in the observation process can be
noted down.

Semi-structured focus group interview form. This is a flexible form of interview that
enables the interviewer to state personal views and to uncover the origins of the
judgments (Karasar, 2005). In this study, semi-structured focus group interview form
consisting of four questions developed by the researchers and PSTs was used.

Application Process

The study was conducted between February and May 2014 in 2 different schools with
12 PSTs for 12 weeks. Before applying the study, the experimental and control groups
were determined randomly. Six of the 12 teachers in the experimental group were placed
and the other six in the control group. At the beginning of the study, the self-efficacy
scale was applied to experimental and control groups as pre-test. The implementation
period of the study carried out by the experimental group is given in Table 2. In the
control group, the implementation process was conducted without focus group
discussions, diaries, observation form.

Table 2
The implementation process of the study conducted with experimental group
the application of pretest. Information on how to fill in  Explanation of observe-
1-2. week  Introducing the school, and diaries and semi-structured  discuss and practice-
meeting with students and teachers observation forms discuss process
3-4. week Observation of consultant teacher 1st focus group discussion  1st. step of monitoring

of teaching practice
5-6. week the practice of courses by PSTs 2nd. focus group discussion  1st. step of monitoring
Re-observation of consultant
7-8. week - -
teacher of teaching practice
9-10. week the re-practice of courses by PSTs 4th. focus group discussion  2nd. step of monitoring
11. week  Applying post-tests Overall assessment Overall assessment
12. week  Semi-structured interviews Semi-structured interviews  Semi-structured interviews

3rd. focus group discussion  2nd. step of monitoring

The implementation process by the researchers and PSTs is briefly described below.
Studies made by PSTs

PSTs made two types of observations in the process. According to this, after the first
two weeks of general informing, they observed the practice teacher at 3rd 4th 7th and
8th week whereas they observed one of their friends who practiced the course at the 6th,
9th and 10th week. During these observations, the semi-structured
observation/evaluation form was filled and diaries were kept. These observational
records and diaries were taken into account in the focus group discussions, which were
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conducted at the later stages to return to teacher candidates on the implementation
process.

Studies made by researchers

In order to more strongly emphasize the stages of the process named by the researchers
of this study as "observe-discuss and practice-discuss" are briefly explained below.

What is the process of observe-discuss and practice-discuss?

The process of "observe-discuss and practice-discuss" is the method (named by the
authors of this article) in which PSTs observe the practice teacher in the classroom, note
down the observations of the practice in the classroom, they write the important points
in the diary and discuss them in focus group discussions, and in which cooperation
between PSTs, consultant teacher of teaching practice and assoc prof. is provided. The
most important aspect of this process is focus group discussions. In this process, PSTs
make observation for four weeks while they make teaching practice in courses for four
weeks as stated in the guidelines. PSTs took down experiences / events/problems in
class both during observations and practicing, and besides, they participated in the focus
group discussions held every two weeks where the problems in the diaries and
observation forms were discussed. The steps of the process are given in detail below:

Observe-Discuss Stage

This stage consists of the following steps: (a) PSTs have observed the practice teacher
and noted their observations. (b) They wrote observation in their diary at the end of the
school day and sent it to the assoc prof., (c) The assoc prof. has reviewed the diaries and
observation forms. (d) After the assoc prof. examined the documents, he gathered the
problems noted by PSTs in particular categories. (€) He made search of the relevant
literature for the solutions of these problems and / or collected information from the
experts concerned. (f) The identified problems and the proposed solution are discussed
together with the PSTs in focus group discussions.

Practice-Discuss Stage

This stage consists of six steps: In the first step, one of the PSTs was teaching,
meanwhile, the practice teacher and two other PSTs watched this process and wrote the
experiences to the observation forms in the diary. In the second step, the PST, who
made practice during the course, immediately sent the self-evaluation form and the
completed diary to the instructor. The third, fourth, fifth, and sixth stages of the process
are the same as the stages of observe-discuss.

Analysis of the data
Quantitative Data Analysis

Quantitative data of the study were analysed using descriptive statistics and
nonparametric Mann-Whitney U test and Wilcoxon test.
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Qualitative Data Analysis

The Thematic Model (Miles & Huberman, 1994) was used for qualitative data analysis.
According to this model, the data obtained from the participants were placed in
predefined themes in line with the purposes of the study. And then were supported by
descriptive analysis. In interpreting the data, some views of PSTs were directly
conveyed, thus giving the reader the opportunity to compare the findings obtained with
the result (Demircioglu, 2003). In the study, codes Al, A2 were used for the
participants. Problems were examined under the following themes: "Problems of student
participation”, "Problems of classroom management", "Problems of teaching strategies",
"Problems of planning", and "Other problems". The data analysis process is described in
detail below.

First, four basic themes were defined, and the data obtained from the recorder and the
interview forms were written in word on the computer. 37 sentences that were not
considered relevant to the purpose of the study have been deleted by researchers among
224 sentences. The remaining sentences were numbered from 1 to 187.

The researchers placed each sentence using the sequence number twice biweekly in
predefined themes designed as Theme 1; Problems with planning, Theme 2; Problems
with student participation, Theme 3; Problems about teaching strategies, Theme 4;
Problems with classroom management. Table 3 and Table 4 show the number of
different and similar opinions between the analyses and the number of opinions placed
on themes as a result of the first and second analysis made by the researchers in line
with this process.

Table 3
Number of opinions placed in the themes by the researchers in the 1st analysis and 2nd
analysis

Theme 1 Theme 2 Theme 3 Theme 4 Other Total
1. Analysis 37 41 51 40 18 187
2. Analysis 34 43 48 47 12 187

Table 4
Number of similar and different opinions between the 1st and 2nd analyzes made by the
researchers

Themel Theme2 Theme3 Theme4  Other Total

Similarities  A1+A2 32 38 47 38 12 167
Differences Al 5 3 4 2 6 20
A2 2 5 1 9 0 17

The reliability of the research was determined by using the formula of Miles and
Huberman (1994) (Reliability = opinion association / opinion association + opinion
separation). This value was calculated as 82% for theme 1, 82% for theme 2, 90% for
theme 3, and 77% for theme 4. When this ratio is over 70%, it can be considered
sufficient for the reliability of working (Miles & Huberman's, 1994). In addition, in
order to increase the internal consistency in the study, the opinions of the PSTs in the
discussions and the opinions they stated at the overall evaluation meeting held at the end
of the process were compared with each other.
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The results of the study and research problems concerning the quantitative and
qualitative data are presented separately below.

The Quantitative Findings:

The Effect of Focus Group Discussions on PSTs' Self-Efficacy Beliefs

The data obtained after the pre-tests were statistically analyzed by Mann-Whitney U
test. The results obtained are shown in Table 5.

Table 5
Pre-test U-Test Results of Self Efficacy Perception by Groups
Group n_ Mean Total U p
Providing Student Experimental 6  6.93 415 155 .687
Attainment (PSA) Control 6 6.08 36.5
Teacher’s Teaching Experimental 6  7.33 44.0 13.0 419
Strategies (TTS) Control 6 5.67 34.0
Classroom Experimental 6  6.58 39.5 175 936
Management(CM) Control 6 642 38.5
Total Experimental 6  6.75 40.5 16.5 .818
Control 6 6.25 57.5

As seen in Table 5, there was no significant difference between self-efficacy (teacher
involvement, teaching strategies, classroom management) perceptions of PSTs in
experimental and control groups before applying the study (U = 16.5, p <.05).

Wilcoxon test results about whether self-efficacy perceptions of PSTs show a significant
difference before and after the teaching practice are given in Table 6 and 7.

Table 6

Wilcoxon Marked Rank Test Results of Control Group Pre-and Post-Study Self-
Efficacy Perception Test Scores

Pretest-Posttest Mean Rank Rank Sum z p
PSApre- Negative 3.50 21.00 2201 .028*
PSApost Positive 0.00 0.00
TTSpre- Negative 4.00 20.00 1992 .046*
TTSpost Positive 1.00 1.00
CMpre- Negative 3.50 21.00 2,207  .027*
CMpost Positive 0.00 0.00
Total Negative 0.00 0.00 2201  .028*
Positive 3.50 21.00

* Based on negative sequences

As seen in Table 6, there is a significant difference in self-efficacy perceptions of PSTs
in the control group between before and after the application of the study (z = -2.201, p
<.05). According to this, PSTs' self-efficacy perceptions are higher in the post-test.
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Table 7
Wilcoxon Marked Rank Test Results of the Pre-Study and Post-Study Self-Efficacy
Perceptions of the Experiment Groups

Pretest-Posttest Mean Rank Rank Sum z p
PSApre- Negative 3.50 21.00 2207  .027*
PSApost Positive 0.00 0.00
TTSpre- Negative 3.50 21.00 2214 .027*
TTSpost Positive 0.00 0.00
CMpre- Negative 3.50 21.00 2201  .028*
CMpost Positive 0.00 0.00
Total Negative 0.00 0.00 2201  .028*
Positive 3.50 21.00

* Based on negative sequences

As Table 7 shows, there is a significant difference between pre- and post-test self-
efficacy perceptions of the PSTss in the experimental group (z = -2.201, p <.05).
Accordingly, PSTs' self-efficacy perceptions of the in the experimental group are higher
in the post-test.

The results of the Mann Whitney-U test on the difference of self-efficacy perceptions of
the PSTs from each other in experimental and control groups are given in Table 8.

Table 8
Mann Whitney-U Test Related to Self-Efficacy Perceptions of PSTs According to
Experiment and Control Groups

Group n  Mean Rank Rank Sum ) p

PSA Experiment 6 8.42 50.5 6.5 .046*
Control 6 458 275

TTS Experiment 6 9.25 55.5 1.5 .008*
Control 6 3.75 225

CM Experiment 6 8.75 49.5 75 .091
Control 6 475 28.5

TOTAL Experiment 6 9.08 545 25 .009*
Control 6 392 23.5

*p<.05

As shown in Table 8, there was a significant difference in favor of the experimental
group between the self-efficacy perceptions of the PSTs in the experimental and control
groups after the application of the study (U = 2.5, p <.05). According to this, the self-
efficacy perceptions of the PSTs in the experimental group in which the focus group
discussions were conducted for the purpose of feedback based on the kept diaries and
observation records in the process of the teaching practice made in the schools,
increased significantly compared to the PSTs the control group.

The Qualitative Findings:
Problems Encountered in Teaching Practice

Findings related to the problems encountered in teaching practice according to the
determined themes are given below.

International Journal of Instruction, October 2017 e Vol.10, No.4



282 The Effect of Focus Group Discussions on Pre-service ...

Problems related to planning

In the focus group discussions, the question ""Should a daily lesson plan be made, why?"
were asked to the participant PSTs. All of the PSTs expressed the opinion that it is
necessary to make a daily plan. However, detailed information about the reasons for
preparing plan was not shared. However, it can be said that in the general evaluation
meeting conducted as a result of the process, the PSTs experienced the problems arising
from the day-to-day planning of teaching practices and after having discussed these
problems in focus group discussions, they got aware of the importance of daily planning.
An example of the PSTs' answers to this question is as follows:

" 1 did not do the daily lesson plan when | first started. | began to have difficulties.
| started to make a daily plan after the suggestions about the daily plan in
discussions (A2). "

PSTs did not express much thought in focus group discussions about the question, *How
can a well prepared daily lesson plan be?" whereas they have presented different ideas
about it in the overall evaluation meeting made at the end of the process. Some of them
stated that the objectives of the course and the teaching methods and techniques to be
used were well-prepared, others pointed to course plans where the content is found.
Some PSTs' answers are as follows:

"Objectives and behaviors related to each course should be determined (A2).
“Content must be prepared well in a good lesson plan (A5)."

In the focus group discussions, the prospective teachers indicated that they had problems
on the points such as ensuring the quietness of the class, drawing attention,
communicating with the target, linking with previous topics, giving examples of daily
life in relation to the question "How to plan the course entrance section in accordance
with the introduction phase of the course™. At the overall evaluation meeting held at the
end of the process, there highlighted statements indicating that they have improved. An
example of the PSTs' answers to this question is as follows:

"Generally, when | enter class | first maintain silence. Later, after a short
summary of the previous lesson in the form of question and answer, | will start the
lesson of that week (A4) .

Problems related to student participation

In this category, PSTs were asked the question "What can be done to ensure that the
students' attention is directed to the lesson in the course?”. PSTs in the focus group
discussions often point out that they feel themselves inadequate in this aspect. In the
general evaluation made at the end of the process, all of the PSTs stated that they could
draw students' attention and interest by telling a short story or something like joke style
about the subject or by suddenly raising the voice tone or asking questions from their
daily life. Some of the opinions expressed by the participants are as follows:
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"The 'silence effect’ we developed in discussions came to my mind and | stopped
telling the lecture at that moment and watched them silently. This state drew their
attention and then everyone got silent (A1). "

While 3 of the PSTs in the focus group discussions did not answer this question about
the question "What can be done to enable the students to be motivated by the lessons?",
The other 3 PSTs stated that they could use grades to motivate the students. In the
general evaluation meeting at the end of the process, 3 of the PSTs continued to indicate
that grading was more effective. The other three candidates stated that cues, feedback
and corrections could motivate the students. Some of the answers given by the
candidates are as follows:

" When passing a second question, the students seemed more willing to solve the
question in order to get highest grade (A5)."

" I gave him a few tips and he brought the rest himself. Throughout the course, he
tried to answer questions in some ways (A1). "

In the focus group discussions regarding the question "How can you motivate students
who are less interested in the course?", The PSTs indicated that in the class the practice
teachers had as much difficulty as themselves, and some students were engaged in other
things, and behaviors such as dismissing student from class as a solution were observed
in general. At the end of the process, they used expressions such as dealing with
students, giving reinforcement and giving responsibility. Some candidates' answers are
as follows:

" I'll give him the feeling you're important to me. | try to help (A4). "
"I touched the shoulder of Deniz, | made eye contact with that student (A5)"
Problems related to teaching strategies

In this category, PSTs were first asked about the question "How well and how can you
answer the difficult questions of the students?" The answers given to this question by
the prospective teachers in the focus group discussions and at the general evaluation
meeting at the end of the process were parallel. PSTs stated that they had a problem with
the subject area. In focus group discussions, PSTs indicate that they try to hide it from
students when they do not know the subject or question whereas in the general
evaluation, the answers given by the candidates are as follows:

"l try to answer as possible as I can. If | have no idea, | say | forgot about the
answer and will reply to the question later (Al1). "

"If it is something | do not know, | say that | will investigate it (A4)."

In response to the question "How can you ensure that the lessons match the level of
each student?", PSTs used general expressions such as " generally in accordance with
medium level students” in the focus group discussions whereas the answers given at the
general evaluation meeting at the end of the process seem to include the names of some
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theories, methods and techniques generally found in the field. Some of the answers
given by the candidates are as follows:

" | lectured according to the theory of multiple intelligences we discussed in
discussions (A3). "

To the question "Are you able to apply different teaching methods in classrooms?",
Prospective teachers replied that they were theoretically aware of different teaching
methods, but did not apply them, by giving similar responses both in focus group
discussions and at general evaluation at the end of the process.

" I know different teaching methods. But | use the straight method (A3). "
Problems related to classroom management

In this category, in response to the asked question "How can you control the behaviors
that affect the lesson negatively”, the PSTs, in the focus group discussions generally
indicated that they get nervous, they threaten students with grades, they raise the tone of
voice and sometimes they want help from the practice teacher, however, in the general
evaluations made at the end of the process, they stated that they tried to use different
techniques such as eye contact, time of silence with the effect of focus group
discussions. Some of the answers given by the candidates are as follows:

" | first made eye contact. After he had been silent for a while, he went on the
same act and so | approached and touched his shoulder (A5). "

" Girls talked among themselves and did not listen to the lesson. Then | used 'l-
language' we mentioned in discussions and | said that when you do it | feel very
sorry and they really kept silent (A6)."

In response to the question "How can you ensure that pupils comply with classroom
rules?", In the focus group discussions, PSTs often stated that they reminded them of the
rules and warned them strictly. But, some candidates in the general evaluations made at
the end of the process have stated that they have decided the rules together with students
and that they are trying to develop mutual understanding while some candidates stated
that they still continued to warn students. One of the answers given by the candidates is
as follows:

"We reminded the students of the rules and made them obey the rules (A6)."

When responding to the question "How should the tone of voice in classroom
management be used?", in focus group discussions, the PSTs reported that they were
excited in the class and they yelled at them to control the course because they have for
the first time experienced the process. Yet, they expressed different views at the overall
evaluations made at the end of the process. Some of the answers given by the candidates
are as follows:

" The sound of the tone of the class must be well adjusted. The same tone bores the
student (A1). "
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" Successful teacher, like a theatre artist, should adjust the tone of voice well
(AZ).II

Other issues

There are also some problems that PSTs have experienced in the process. However, only
one issue (Al) in accordance with the authorization given to the problem can be stated
as follows:

" One of the students kept telling me that he always thought of me and said that his
ex-girlfriend looked like me and wrote me a love poem. Actually, | had no idea
what to do about it. But after the incident, | learned in focus group discussions
that in such situations I should ignore it, otherwise he would repeat this behavior
again (A1)’

Finally in the study, in interviews with each of the PSTs, when the expressions of PSTs
are taken into account, all of the PSTs have stated that they have benefited from many
aspects of their process observe-discuss and practice-discuss and that in the following
years, this method should be carried out with PSTs. Candidates' opinions are as follows:

" We discussed in focus group discussions how we should treat our students and
how to handle the lesson (A5). "

" In short, this study was an opportunity for us to criticize ourselves (Al). "

"In discussions, | learned some information that | knew was wrong and corrected
them (A2)."

" At first we had trouble, but over time it was improved by the group discussions
(Ad)."

" When we applied what we talked about, it was effective (A6). "
" | feel I have made progress (A3). "

DISCUSSION AND CONCLUSION

The feedback, which is one of the basic elements of the communication process, is the
factor that makes the difference between "transmission™ and "communication™. While
the transmission expresses a one-way flow from source to receiver, the feedback
transforms the communication from the correct transmission to a two-way process.
Thus, the feedback adds to the communication process the cyclicality and continuity. As
a process, education begins with communication first. In education, feedback
complements the two-way mutual communication process between the teacher and the
learner (teacher-student). In this regard, feedback is vital to education at all grades and
kinds as a key element that provides information about whether or not the learning has
taken place. The necessity and importance of the feedback is also valid for teaching
practice (internship) in teacher training programs.

In this context, criticisms are being made in teacher observation and practice
(internship) carried out in teacher training programs in Turkey that the PSTs have not
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received enough feedback or that they are not given feedback about their learning
(Kii¢iiky1lmaz, 2010; Yesilyurt & Semerci, 2011; Kiraz, 2002; Aydin, 2013; Sen, 2009;
Kuran, 2009; Peker, 2009; Ko¢ & Yildiz, 2012; Dallmer, 2004). In this study, it was
aimed to determine the problems experienced in teaching practices by using PSTss'
diary and observation forms in their teaching practices and to determine the effect of
focus group discussions made for feedback purposes on the self-efficacy perceptions of
PSTs, based on these diaries and observations.

It has been observed that self-efficacy perceptions of the PSTs in the experimental and
control groups were similar in the sub-dimensions and total ; after the application, the
PSTs in the experiment and control group had significant positive changes in the self-
efficacy perceptions. According to this, it is determined that the teaching practice
increases the self-efficacy perceptions of the PSTs even though different processes are
carried out in the implementation process for them in the experimental and control
groups. Some other studies in the literature (Gorgen, Cokc¢aliskan, & Korkut, 2012;
Oksiiz & Coskun, 2012, Cone, 2009; Sisman & Acat, 2003) show that teaching practice
is effective in raising self-efficacy perceptions of PSTs. The study found that, at the end
of the 12-week study, there was a significant difference in favor of the experimental
group between the increase in the self-efficacy perceptions of the PSTs in the
experimental group in which the focus group discussions were conducted and the one in
the control group in which these discussions were not carried out. According to this, the
self-efficacy perceptions of the PSTs in the experimental group increased significantly at
the end of the process compared to the PSTs in the control group. In other words, the
increase in the self-efficacy perceptions of the PSTs in the experimental group in which
the observation forms were filled and the diary was held and based on these, feedback
group focus group discussions was applied, was significantly higher than in the control
group which was subjected to teaching without these procedures. This finding suggests
that focus group discussions have a significant effect in increasing self-efficacy
perceptions, especially in the sub-dimensions of "providing student participation" and
"learning strategies". This development observed in self-efficacy beliefs is expected to
affect PSTs positively because teachers' high self-efficacy beliefs enable teachers to be
able to do teaching effectively, to be effective in classroom management, and to be able
to carry out the course in a planned manner.

In this research, the PSTs have stated that they have problems with classroom
management, planning, teaching strategies, providing student participation. These
findings regarding the problems faced by the PSTs in teaching practice are parallel to
the findings of other researchers. In these studies, it has been determined that
prospective teachers have difficulties in issues such as classroom management, time
management, teaching strategies and planning (Ekiz, 2006; Sahin, Senel, & Ipek, 2007;
Giiven, 2004; Isikoglu, Ivrendi, & Sahin, 2007;). In addition, in this study, it was
determined that the prospective teachers increased the ability to recognize and express
the problems they experienced in the course of teaching practice through focus group
discussions, in other words, their level of awareness about these problems increased and
they developed alternative solutions from a broader perspective, and conducted these
solutions. In the general evaluation after the focus group discussions, the PSTs stated
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that the majority of these problems disappeared and that the discussions had positive
contributions in the development of their teaching skills. This result suggests that
feedback in the course of teaching practice is important for PSTs in acquiring teaching
practices, in the promotion of teaching-related skills and self-efficacy perceptions.

RECOMMENDATION

The following recommendations can be highlighted for practitioners and researchers
based the results concluded in this study.

« It is important that the teaching staff and the teachers at the school counseling the PSTs
in the process of teaching practices give the candidates feedback about their own
practices, the truths and deficiencies in the applications and provide the environments in
which the candidates share the observations and thoughts about their own or their
friends' practices.

* Such practices can be made not only for candidate teachers but also for teachers
actively teaching. In this way, teachers also have the opportunity to discuss their lessons
and discuss themselves.

* Further research is needed on the effectiveness of focus group discussions in teacher
education. In this study, no method was tested in the control group. Subsequent similar
studies can be compared with focus group discussions by applying techniques such as
micro-teaching and extended micro-teaching in the control group. Or, focus group
discussions can be made on the applications that only PSTs have observed, and the
observations of prospective teachers can be discussed in this process. Also, The
influence of focus group discussions on PSTs attitudes and thinking styles can be
examined.
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Turkish Abstract ) )
Odak Grup Tartismalarmm Ogretmen Adaylarinin Ogretim Deneyimleri ve Uygulamalar:
Uzerindeki Etkisi: Karisik Yontemler Calismasi

Bu arastirmanin amaci, 6gretmenlerin deneyim ve uygulamalar1 hakkinda 6z-yeterlik algist
tizerine odak grup tartigmasi yoluyla okul dncesi 6gretmen adaylarina (PST) geribildirim saglama
etkisini aragtirmak, 6gretim uygulamalar: sirasinda karsilasilan sorunlari grup tartismasi yaparak
ve bu sorunlarin ¢dzlimiine yonelik oneriler gelistirmektir. Calisma sonucunda, deney grubunda,
odak grup tartismasi okul dncesi 6gretmenlerinin 6z yeterlik algisi lizerinde belirgin ve olumlu bir
etkiye sahip oldugu goriilmistiir. Ayrica, okul oncesi 6gretmenlerle yapilan goriismelerde, odak
grup goriismelerinin, ders planlama, sinif yonetimi ve 6gretim stratejileri gibi konularda ilerleme
sagladig belirtilmistir.

Anahtar Kelimeler: okul oncesi 6gretmenleri, odak grup goriismesi, 6z yeterlik algisi, 6gretim
etkinlikleri, geribildirim

French Abstract
L'Effet de Discussions de Groupe de discussion sur les Expériences d'Enseignement de
Professeurs de Pré service et Pratiques: une Etude de Méthodes Mixte

Le but de cette étude est d'examiner 'effet de retour d'information fournissant pour pré entretenir
les professeurs (PSTS) par la discussion de groupe de discussion sur la perception d'auto-
efficacité du PSTS' de l'enseignement d'expériences et des pratiques, déterminer des problémes
rencontrés pendant la pratique(le cabinet) enseignante au moyen de la discussion de groupe de
discussion et développer des suggestions de la résolution de ces problémes. En conséquence de
1'étude, dans le groupe expérimental, la discussion de groupe de discussion a lI'impact significatif
et positif sur la perception d'auto-efficacité du PSTS'. De plus, dans des entretiens(interviews)
avec PSTS, ils ont déclaré que la discussion de groupe de discussion leur a permis de faire des
progrées dans des sujets comme la planification de legon, la gestion(direction) de salle de classe et
l'enseignement de stratégies.

Mots Clés: Pré entretenez des professeurs (PSTs), la discussion de groupe de discussion, la
perception d'auto-efficacité, enseignant des pratiques, le retour d'information
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Arabic Abstract
Aalidia (3 b Al s Aaaddl 8 La alaad Aaglail) il jlaall g il pudld) o 4G 5 Cile ganall cilidlia yils

S e sane Ale JNA e Faddl) 0 Lo aleal Zaad U 400300 a5 8 3astl) g Al ) 038 (ge Caagll
Gaob oe il dujles oG Ledgal s A JSLEAN aaail el jlaall s cl paall (il ASIAN 5l ) pad Jga
4o sene Lilie (i yaill de sl b sl 50l o3gd dagis JSLaall 038 Ja Jga sl 8] g 55 e lan Ll 3€ il
oo lhal Sl cOlEa) 81, S5 ai el e 3 5dle 5 (o 381 5elS) ) g e a5 aS Ll Ld 58 5
Casiaall 55 Gegall bpbad Jie gaalse (B o 5 a) 0e agiiSe Sl de gene AiBlie of ) aedl (358

o)X Claadl il 5

Gl laall 5 sl 3L @53 ¢3S e gana L2ila ((PSTS) daxdll Ui Cpalaall s ) LSl

German Abstract
Die Wirkung von Fokus-Gruppe Diskussionen iiber Pre-Service-Lehrer 'Lehre Erfahrungen
und Praktiken: Eine gemischte Methoden Studie

Das Ziel dieser Studie ist es, die Wirkung der Bereitstellung von Feedback an Pre-Service-Lehrer
'(PSTs) durch Fokus-Gruppe Diskussion {iber PSTs Selbstwirksamkeit Wahrnehmung tiber Lehre
Erfahrungen und Praktiken zu untersuchen, um Probleme zu ermitteln, die wihrend der
Lehrpraxis durch Fokus aufgetreten sind Gruppendiskussion und entwickeln Vorschlige zur
Losung dieser Probleme. Als Ergebnis der Studie hat die Fokusgruppen-Diskussion in der
experimentellen Gruppe signifikante und positive Auswirkungen auf die Selbstwirksamkeits-
Wahrnehmung von PST. Dariiber hinaus haben sie in Interviews mit PSTs festgestellt, dass die
Fokusgruppen-Diskussion es ihnen ermdglicht, Fortschritte in Themen wie Unterrichtsplanung,
Klassenzimmer und Lehrstrategien zu machen.

Schlisselworter:  pre-service lehrer (PSL), fokus gruppendiskussion, selbstwirksamkeit
wahrnehmung, lehrmethoden, feedback
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Malaysian Abstract
Kesan Perbincangan Kumpulan Fokus pada Pengalaman dan Amalan Pengajar Pra-
Perkhidmatan: Kajian Kaedah Campuran

Tujuan kajian ini adalah untuk mengkaji kesan pemberian maklum balas kepada guru-guru pra-
perkhidmatan (PST) melalui perbincangan kumpulan fokus mengenai persepsi keberkesanan diri
PST tentang pengalaman dan amalan pengajaran, untuk menentukan masalah yang dihadapi
semasa latihan mengajar dengan fokus perbincangan kumpulan dan buat cadangan tentang
menyelesaikan masalah ini. Sebagai hasil kajian, dalam kumpulan percubaan, perbincangan
kumpulan fokus mempunyai kesan yang signifikan dan positif terhadap persepsi keberkesanan
diri PST. Selain itu, dalam temu bual dengan PST, mereka menyatakan bahawa perbincangan
kumpulan fokus membolehkan mereka membuat kemajuan dalam topik seperti perancangan
pelajaran, pengurusan kelas, dan strategi pengajaran.

Kata Kunci: guru pra-perkhidmatan (PST), perbincangan kumpulan fokus, persepsi keberkesanan
diri, amalan pengajaran, maklum balas

Russian Abstract
Iddexr Auckyccwii B Dokyc-I'pymmax mo Omnbitr u I[paktuxe IIpemopaBatesneii
IIpecepBucHbix Yuureineii: UccienoBanue Cvmemanubix MeTtonaos

Llenbio 5TOrO MCCIEI0BAHUS SBISIETCS HCCIICA0BAHNE BIIMSHUS MPEIOCTABICHHS 00paTHON CBA3U
npernofaBaTeNnsiM [0 Hadaga oOydeHHs 4depe3 JHUCKYCCHIO B (DOKyC-Tpymmax IO BOHPOCY O
cam0d(PeKTUBHOCTH TIpenoaBaTesniei 10 Hadaga 0OydeHHs: 00 OTBITEe U MPAKTUKE MOTYIEHHOTO
OIBITa, ONpEAENCHHE NPOOJIeM, BO3ZHHMKAIONIMX BO BpeMs y4YeOHOW NpPAKTHUKH, MOCPEICTBOM
obcyxneHnss (QoKyc-Tpymnn U pa3paboTKy MpeINIOKEHHH M0 pelmIeHHIo d3THX mpobieM. B
pe3yibTaTe UCCIIeIOBAHNs, B OKCIIEPHMEHTAIBHOMN Tpymne, o0cyxaeHne GoKyc-TpyII OKa3bIBaeT
3HAYUTENBHOE U TTOJIOKUTEIFHOE BIMSHUE Ha BOCHIPHATHE caMOd()(PEKTHBHOCTH TIperoaBareneit
nepen; ciry0oii. bosiee Toro, B MHHTEPBBIO C MPENOAABATEISIMHE, IPOIIEAIINMA PEIBAPUTEILHYIO
ciryx0y, OHH 3asBUIIH, YTO 00CYXK/IeHHE B (POKYyC-TPYIIaxX MO3BOJIIIO UM TOOUTHCS Mporpecca 1mo
TaKUM TeMaM, KaK IUIAHUPOBAaHUE YPOKOB, YIPABJICHHUE KJIAaCCAMH U CTPATETHH O0YUCHUSL.

KmogeBsie CroBa: TIPECepBHCHBIX yUUTENeH, oOOCyxIeHHe (OKyc-TpyIm, BOCHPHATHE
caM03(GEeKTHBHOCTH, IPAKTHUKA MPETOJaBaHNs, OT3BIBBI
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